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Records of achievement and progress made in school 
show that many pupils fail to get much out of their reading 
because of one difficulty or another. These difficulties 
impede them from operating up to the level of their capacity, 
most pupils are retarded in reading as much as three years, 
and this deficiency invariably affects their general acade¬ 
mic progress. 
Poor reading ability is so interrelated with other 
characteristics of child growth and development that it is 
often extremely difficult to determine whether the reading 
disability or some other condition is the basic problem. 
Not all children who are poor readers are in reality read¬ 
ing disability cases. There are many children low in 
reading ability who can in no way be considered reading 
disability cases. A few children who are disabled readers 
have a problem of greater importance that should be attended 
2 
to prior to any attempt to correct reading.1 Many studies 
■which have been done in the area of reading difficulties . 
support the importance of analysis of the difficulties as 
agreed upon by Bond and Tinker. Some diagnostic reports of 
reading difficulties also show the crucial usefulness of the 
analysis; outstanding authorities subscribe wholly to this 
opinion. It follows categorically that in order to offer an 
effective reading remedy, the diagnosed difficulties must be 
analyzed carefully. It is on the basis of the analysis 
that effective remedial instruction should be given. The re¬ 
sults of the analysis of the discovered difficulties help 
to group the pupils specifically. This implies also, the 
classifications of the difficulties whether mild or severe. 
Some special areas of weakness are properly pointed out. 
Then the remedial or the corrective teacher will understand 
where to begin. 
The nature of the training needed by a disabled 
reader is indicated by his reading strengths and weaknesses. 
Locating the reading limitation is the most important phase 
of a diagnosis for formulating a program of correction. The 
diagnosticians fundamental problem is that of finding just 
what, in the reading pattern of the disabled reader, is 
1G. L. Bond and M.À. Tinker, Reading Difficulties: 
Their Diagnosis and Correction (New York! Appleton-Century- 
Craft, 1957)> p. 141. 
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retarding his reading growth. The diagnostic appraisal of 
what is really wrong with the child’s reading what faulty 
techniques he. is using, what abilities he lack, is essential 
for formulating a remedial program.! 
Kore dften than not, the pupil who reads consider¬ 
ably below his grade placement level in reading status 
benefits very little from remedial instruction which is not 
based on a careful diagnosis. There.is general agreement in 
the literature on remedial instruction that before the child 
can qualify for remedial reading the gulf between his ability 
and his achievement should measure at least a year. It should 
not be inferred that such a discrepancy will, as a general 
rule, result in a child’s receiving special help in reading. 
Usually there are long histories of failure and frustration.^ 
It is obvious beyond all doubt that remedial instructions 
fail miserably to attain their objectives, because of lack 
of proper analysis* The importance of this analysis cannot 
be over emphasized because it stands as the bedrock of suc¬ 
cessful clinical procedure. 
It is imperative in diagnosis that reading diffi¬ 
culties not be considered in isolation. The pupil with a 
reading problem must be regarded as a whole person, and the 
libid., p. 147. 
2Arthur 7Î. Heiiman, Teaching Heading, (Columbus, ‘ 
Ohio: Charles 2. Lerrill Books, Ind., 1963)» p. 370. 
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multiple nature of the causes of reading failure must always 
be kept in mind. It had been conclusively demonstrated 
through repeated investigations that the greater the number 
of causative factors, the more severè will be the degree of 
retardation in reading.^ 
An investigation of trends and tendencies in reading 
shows that ways of improving reading abilities have been of 
significantly increased concern to academic institutions and 
coi-munities since the second half of the twentieth century. 
Through the aforesaid investigation the analysis of reading 
difficulties has been capitalized. This position of import¬ 
ance grows out of much emphasis which has been laid on 
reading in the contemporary society. Betts and Preston 
state that the following trends are notable indications of 
the increased emphasis on reading improvement which of course 
includes the analysis of difficulties: 
1. State, county and local school systems 
have initiated continuous in-service 
programs for teachers, have appointed 
supervisors and consultants in reading 
and have established reading clinic 
services. 
2. Institutes on reading, first provided 
in a teacher*s college in 1934, are 
well attended in every section of the 
country. 
3. More attention hc.s been given to reading 
^Warren G. Gutts, Modern Beading Instructions. (New 
York: The Center Applied Research Education, Inc., 1964), 
p. SO. 
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at the national level by professional 
organizations of superintendents, super¬ 
visors, principals, librarians, and 
teachers. 
4. Reading organizations, such as Inter¬ 
national Reading Association, have grown 
rapidly. 
5. Progress has been made in meeting the 
reading needs of the superior students. 
6. Industrial leaders, businessmen and 
housewives in increasing number are 
enrolling in Great Books courses, 
speed reading programs, and basic 
skills courses. 
7- Millions of rural people have new or 
improved library facilities as a re- ' 
suit of federal-state-local financing 
especially through the Library Act.l 
The points presented indicate the importance of 
analysis of reading difficulties. Above all things identi¬ 
fication of disabled readers, specific areas of retardation, 
and how best the difficulties can be eradicated are tenable 
through the analysis. It is so important that the research 
herein deals on it. 
Evolution of the Problem 
This problem evolved out of the interest of the writer 
A 
in finding out about some of the difficulties in reading ex¬ 
perienced by seventh grade pupils. As a seventh grade teacher, 
she had occasions to observe the pupils in a reading class 
^Emmett A. Betts and Ralph C. Preston, "The Role of the 
Community," Development In and Through Reading,-The Sixtieth 
Yearbook of the “National Society for the" Study of Education, 
Part I (Chicago, Illinois: University of Chicago Press, 19ol), 
pp. 92-93. 
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which is not based on the analysis of their respective diffi¬ 
culties scarcely make any progress. These observations 
confirmed the writer*s belief that analysis of reading diffi¬ 
culties is a prelude of a successful reading program. The 
Writer then sought to undertake the task of analyzing the 
reading difficulties of thirty seventh grade pupils as a 
thesis problem. 
Contribution to Educational Knowledge 
The increased recognition of the importance of read¬ 
ing difficulties in school and out of school made the writer 
avare of the following! 
1. Improper diagnostic techniques in¬ 
crease reading difficulties. 
\ 
2. Lack of authentic analysis of the 
discovered difficulties leads to 
the ineffective remedial instruc¬ 
tion. 
3. Proper analysis of difficulties is 
an important step in diagnosis of 
reading difficulties which conse¬ 
quently helps the retarded reader 
to gain. 
». ' 
With regard to the foregoing statement, the writer 
hopes that this study will be of value in: (1) supplying in¬ 
formation with regards to the basic reading difficulties 
which obstruct seventh graders, (2) helping to pinpoint the 
type of materials which will best clear the reading difficulties, 
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(3) suggesting the best directions in dealing with special 
reading difficulties, (4) extending the writer1s present 
knowledge of this aspect of reading. 
Statement of Problem 
The problem of this study was to analyze special types 
of difficulties among thirty seventh grade pupils enrolled in 
the Clara Maxwell Pitts Elementary School for 1965-66. 
Purpose of the Study 
The general purpose of this study was to analyze the 
reading difficulties of a selected group of seventh grade 
pupils. Specifically, the aim was to attempt to adcomplish 
the following objectives: 
1. To identify the specific and general 
difficulties of the group in the areas 
of: 
a. reading comprehension 
b. intelligence as it relates 
to reading 
c. reading and general interest 
d. oral reading proficiency 
2. To assess these difficulties as they 
relate to the total reading process. 
3. To ascertain the difficulties which 
may be most limiting to the total 
process. 
4» To categorize them in order of apparent 
need in instructional procedures. 
5. To consider implications \vhich may have 
value for teachers and clinicians who 
$ ' 
seek penetrating analyses of such dif- 
diculties. 
6. To ascertain the difficulties that 
result from social and emotional 
maladjustment. 
Limitations of the Study 
The significant limitations of this study were as follows: 
1. The study was limited to a selected 
group of seventh grade pupils of the 
Clara Maxwell Pitts Elementary School 
for 1965-66. 
2. The analysis of the reading diffi¬ 
culties were based solely on the 
results of the standardized reading 
test. 
Definitions of Terms 
For the purpose of this study the terms "analysis,” 
"reading difficulties,” "remedial instruction,” "diagnostic 
report,” are defined as follows: 
1. "Analysis” means separating of reading 
problems in contituent parts. 
2. "Heading difficulties" are those weak¬ 
nesses and inadequacies which impede or 
impair reading success. 
3. "Remedial Instruction" is the teaching 
given to pupils who are seriously 
retarded in readihg. 
4» "Diagnostic report" is the total find¬ 
ings which attempt-to account for 
reading difficulties. 
Method of Research 
9 
The descriptive survey method of research, employing 
the techniques of standarized testing and documentary analy- 
sis, was used in this study. 
Locale and Feriod of Study 
This study took place during the 1965-55 academic 
year at the Clara Harwell Titre Llei..enta. y Schoo, Atlanta, 
Georgia. C. x.. Fitts is an ole entary school located in the 
no: thwest section of Atlanta, Georgia, and has an cmoHuent 
of ax pronu-ately 1^00 pupils. 
Description of the Subjects 
Thirty seventh gr^de n^ils enrolled in the Cla^a 
I.arwdl Fitts LI citent ary school for 1755-56 constituted the 
sample for this study. Fupilo were ^elected from a list 
wherein their nai,u,.> were placed in descending order accord¬ 
ing to the score on t£ie Kuhlman Anderson Intelligence Tost 
(5tu grade), ^elections were > .ade by finding the uedian 
and selecting the students one abov^ and one below the muti- 
ian until thirty were selected. 
Descri^ tion of Instruments 
These instruments uere us~d in gathering the data 
for this study; 
The Iowa Silent Reading Test, was used to pinpoint 
some areas of reading weaknesses. The test is designed to 
cover a wide range of the skills known to be indispensable 
10 
to effective reading of the work study type. The test mea¬ 
sures three general areas of silent reading abilities; 
namely, (1) rate of reading at a controlled level of compre¬ 
hension, (2) comprehension of words, sentences, paragraphs, 
and longer articles, and (3) ability to use skills required 
in locating information. Each of these fields are covered 
in a number of different ways by means of eleven different 
types of materials arranged in six subtests, requiring a 
total testing time of 49 minutes and resulting in eight 
different subtest scores each with special significance.^ 
The Iowa Silent Reading Test.iitwas validated 
according to the method that: n...In general, validity 
may best be expressed in terms of the extent to which the 
test sets up situations calling into play the skills or 
abilities which experienced observers consider fundamental 
to success in the given field.2 
The California Test of Personality,4it was designed 
to identify and reveal the status of certain highly important 
factors in personality and social adjustment usually 
> 
lH. A. Greene and Y. H. Kelley, Iowa Silent Reading 
Tests, New Edition (Revised}, Elementary Test: Manual of 
Directions (New York: Harcourt, Brace and World, Inc.., 
1943), p. 2. 
2Ibid., p. 3. 
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designated as intangibles. These are the factors that defy 
appraisal or diagnosis by means of ordinary ability and 
achievement tests. Measurements of capacity, skill and achi¬ 
evement, tiraportant as they are,' do not constitute a complete 
picture of a functioning personality 
An instrument is valid if it accomplishes the purpose 
for which it is designed. If, therefore, an instrument has 
several puposes, it may have several types of validity depend¬ 
ing upon the nature and conditions of each problem being in¬ 
vestigated. ^rnong the purposes for which the California Test 
of Personality was designed are the following: 
1. To provide a frame of reference {in¬ 
cluding a concentual structure and a 
sampling of specific types of thinking, 
feeling, and acting patterns) regard¬ 
ing the nature of personality determi¬ 
nants and their relationship to each 
other and to the total functioning per¬ 
sonality. 
2. To provide information about individuals 
which is useful in understanding uneir 
problems and improving their adjustment. 
3. To serve as an instrument of research 
for obtaining other types of information. 
The Gray Oral Reading Test, they were designed to mea¬ 
sure growth in one of the several strands of reading. There¬ 
fore, they are useful companions to silent reading tests. 
Lillis N. Clark, Louis F. Thorpe and Ernest W. Tiegs, 
California Test of' Personality, California Te-t Bureau Manual 
(Monterey California^ California Test Revision 1953), p. 2. 
^Ibid.» p. 7* 
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The two major functions of the Gray Oral Reading Test are: 
first, to provide an objective measure of growth in oral 
reading from early first grade to college; and second, to 
aid in the diagnosis of oral reading difficulties. The 
diagnostic purpose of the Gray Oral Reading: Test is ac¬ 
complished by recording the types of errors made so that 
insight may be gained into the kind of instruction needed.3- 
The Gray Oral Reading Tests are valid and reliable 
measures of fluency and accuracy of oral reading and should 
be used for the purposes for which they were designed.2 
The Gray Oral Heading Tests are valid primarily be¬ 
cause of the procedures used in constructing them. 
The fact that pupils randomly selected from "repre- 
sentative groups" as judged by the cooperating schools 
obtained scores that distinguish one grade from another in¬ 
dicates concurrent validity.3 
The reading section of the Metropolitan Achievement 
Tests consists of a series of reading selections each follow¬ 
ed various aspects of reading comprehension, including the 
following: 
(a) ability to select the main thought 
3-William S. Gray, Gray Oral Heading Tests. Manual of 
Directions for Administering, Scoring and Interpretation (New 
York: The Bobbs-Merrill Company, Inc., 1963) p. 3* 
2Ibid., p. 3. 
3Ibid., p. 30. 
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of the passage or to judge the 
general significance. 
(b) ability to understand the literal 
meaning of the selection or to 
locate information explicitly set 
forth. 
(c) ability to see the relationship 
among the ideas set forth in the 
selection and to draw correct 
inferences from the selection. 
(d) ability to determine the meaning 
of a word from context or to judge 
from the context which of several 
possible meanings of a word is the 
appropriate one.1 
Foremost in the minds of the authors has been the 
intent to develop tests that would contribute most effec¬ 
tively to the teacher’s understanding and analysis of 
pupils achievement, and that would provide dependable data 
for evaluation of pupil growth. The authors have sought 
to insure the validity of the tests by basing them on 
throughgoing analysis of the textbooks, courses of study 
and expert formulations of the goals of instruction in the 
various elementary branches and by subjecting the content 
2 
to rigorous experimental tryout prior to publication. 
The Gates Basic Reading Tests contain three tests 
of speed and accuracy of reading, and two tests, one for 
1R. D. Allen, et. al., Metropolitan Achievement 
Tests: Reading Elementary Test: manual of Directions, (New 
York: Harcourt, Brace and V«orld, Inc., 1943),, p. 3* 
2 
Ibid.i p. 5• * 
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reading vocabulary and one for level of comprehension. The 
five tests are as follows: 
Type G. S* Heading to Appreciate General 
Significance 
Type Ü. D. Heading to Understand Precise 
Directions 
Type N. D. Heading to Note Details 
Type H. V. Headihg Vocabulary 
Type L* C, Level of Comprehension 
The five tests of the basic reading abilities are giv¬ 
en and a comprehensive survey is secured. 
Types G. S.,. U. D., and N. D. measure both speed 
and accuracy in reading paragraphs of fairly uniform difficul¬ 
ty. Type H. V. measures the range and difficulty level which 
a child can attain in recognizing and understanding the mean¬ 
ing of printed words* and Type L. C. reveals how complex and 
difficult a passage a child can comprehend with a reasonable 
degree of accuracy. 
From the information in the manual, the reliabilities 
of differences can be estimated for various pairs of tests 
and range from zero to sixty. It is highly improbable that 
the standard deviations of differences between pairs of tests 
are such as to compensate for these different reliabilities 
1Arthur I. Gates, Manual for the Gates Basic Reading 
Tests » Bureau of Publications, Te'acners College, Columbia 
University (New York: 195$), p* 1* 
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and produce approximately equal standard errors of different 
pairs of tests. Nor is the reader given any indication of 
level os significance used to decide whether differences are 
"unreliable”, "fairly reliable”, or "quite reliable’Jl 
Research Procedures 
The following steps constituted the operational pro¬ 
cedures of this study: 
1. Permission to conduct this study 
was secured from the research 
director and principal. 
2. A survey of the literature relat¬ 
ed to this study was reviewed 
and summarized. 
3. The Iowa Silent Reading, Gray*s 
Tirai Heading Test, Gates Basic 
Reading Test, California Test of 
Personality and metropolitan 
Achievement Test, Form A.I-l. were 
used in collecting the data. 
4* The data derived from these instru¬ 
ments were arranged according to the 
demands of this study, in terms of 
specific and general difficulties 
of the group. These were further 
classified and categorized for pur¬ 
poses of determining instructional 
needs of the pupils. 
5. Conclusions, implications and re¬ 
commendations were made on the basis 
of the findings. 
Review of Related Literature 
lOscar Krisen Buros, The Fifth Mental Measurement 
Yearbook (Highland Park, New Jersey: The Gryphan Press, 
1959} PP. 734-35. 
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Studies within the area of reading difficulties 
have been fairly extensive. Most of the reports are given 
•in periodicals and textbooks. The writer will point out a 
few important ones. 
Guy L. Bond and Leo Fay conducted a remedial read¬ 
ing clinic at the University of Minnesota and initiated 
analysis of reading difficulties as a diagnostic step. 
Twenty-one children, one girl and twenty boys, were enroll¬ 
ed for diagnostic and clinical treatment. The clinic was 
in operation two hours a day for five weeks during which 
time a thorough diagnosis was made of each child*s diffi¬ 
culties. The difficulties discovered were analyzed as 
follows : 
1* Over emphasis on phonetic analysis. 
2. Faulty word recognition techniques 
and no systematic method of word 
analysis. 
3. A number of difficulties related to 
poor reading habits. 
4. A negative attitude, toward school 
and reading. 
3. Constant tiredness and listlessness. 
A comparison of the average gains for the pupils 
with average expected gains may be used as an indication of 
the effectiveness of the clinic for the group as a whole. 
17 
The average for the pupils was 5*0 months. Thus the group 
gained five times as much.as their previous achievements 
indicated that could be expected to gain.^- 
Boyd and Schweiring'reported the results in seventy- 
six centers, (sixty of which were in public schools, twelve 
were in college and universities, and four with independent 
child guidance clinics) purposes of clinic or nature of its 
service, concerning data of establishment, personal age limits 
for admission and types of cases. He concluded that the amount 
and kind of remedial help is on the increase, an hour a day. 
Both individual and group instructions are given in most cen¬ 
ters. Borne clinics plan remedial work to- be carried out by 
school or other agencies.2 
Sigmund Fogler reported a remedial program conducted . 
by Alexander and Wiener in Public School 223, Brooklyn, New 
York. The purpose of this program was: pupils who were re¬ 
tarded for one or more years should warrant remedial instruc¬ 
tion. 
Eighteen pupils were selected on the basis of need 
for instruction. Need was determined by reading retardation 
and by the opinion of an official or of subject matter teadh- 
er. The pupil1s aged ranged from eight to almost thirteen 
lGuy L. Bond and Leo C. Fay, ”A Report of the Univer¬ 
sity of Minnesota Reading Clinic,” Journal of Educational 
Research (January, 1950), pp. 3&5-*90* 
2Gertrude Boyd and C. D. Schwiering, ”A Survey of 
Child -Gûidance and Remedial Reading Practices,” Journal of 
Educational Research, 3X1II (Llarch, 1953), pp. -315-50Ô. 
from grades 3 through 7> from 0.0 to 4*7 in reading grade 
levels according to standardized tests; and had intelligence 
quotients ranging from 60 to 113. Instructions were offered 
to the pupils on the basis of their analyzed difficulties. 
Analysis of the data presented revealed an appreciable pro- 
1 
gress. 
The most extensive research in the field of reading 
is Robinson*s report of her clinical study of thirty child¬ 
ren. The chief purpose of her study s to extend an 
understanding of the causes of severe forms of reading diffi¬ 
culties, disabilities, and to consider the nature of appro¬ 
priate therapeutic procedures. To accomplish the purposes 
of such a study, each child was diagnosed by the following 
specialists: a social worker, a psychiatrist, a pediatrici¬ 
an., a neurologist, an endocrinologist, a reading specialist 
and the investigator who acted as a psychologist and read¬ 
ing technician. 
The findings of each specialist were recorded and 
tentative recommendations were made. wThen all the medical 
data were available concerning the child, they were sum¬ 
marized and interpreted by a pediatrician. The investigator 
then summarized all the data concerning the child and fitted 
^-Sigmund Fogler, "Remedial Reading for Selected Child¬ 
ren," The Elementary School Journal, (kay, 1951), PP» 167-63. 
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them into a tentative report which was purely analytical. 
Recommendations for treatment were made on the basis of the 
report by the investigator which proved successful as could 
be evidenced by the result of past testing.l 
Durrell in his study found out that a testing pro¬ 
gram is of little value unless it is followed by a teaching 
plan designated to provide for the needs disclosed by the 
testing, with these facts in mind, he offered the following 
remedial plan: 
1. Providing reading materials suited to 
each child1s reading level. 
2. Providing adequate motivation for read¬ 
ing. 
3» Providing for difficulties with words. 
4» Increasing the speed of silent reading. 
5. Providing for difficulties in compre¬ 
hension of longer units. 
6. Overcoming faulty habits in oral reading. 
7. Providing greater exercises in the study 
skills. 
$. Encouraging adequate independent reading. 
o 
9. Providing for superior readers. 
Foster reports that in Phoenix, Arizona schools out 
lHelen M. Robinson, Why Pupils Fail in Reading. 
(Chicago: University of Chicago Press,' 194$) » pp• 1-4. 
^Donald Durrell, Durrell1s Analysis of Reading Diffl 
culty: Kanual of Directions’ (New York: Harcourt, Brace and 
World, Inc., 1937)» pp» 21-23. 
20 
of 1106 entering freshmen tested, 21.4 per cent had a read¬ 
ing ability of fifth grade or lower and 34 per cent could 
not read at seventh grade level. 
Unfortunately, the problem is not entirely the teach¬ 
er1 s fault. Some 25 per cent of the teacher training 
institutions do not require special preparation in reading 
and only nine state certification agencies require elementary 
teachers to have completed a course in reading.-*• 
Arthur Gates presented the following facts upon his 
findings: recognizing that many difficulties arise in the 
face of keen difficulties of reading, it is apparent that 
any degree of misleading motivation is a serious handicap 
...it is recognized that various weaknesses and defects of 
the bodily organs and mechanisms involved in reading may 
prove to be handicaps. Similarly, certain individual phy¬ 
sical or mental characteristics, such as left handedness, 
or volatile personality may predispose a pupil to develop 
difficulties. 
Despite the fact that physical, mental and emotional 
obstacles, are numerous and serious it is believed that most 
children with intelligence quotients above 70 may be taught 
^Guy Foster, ’’Freshman Problem: 44f° Couldn’t Read 
Their Text,” The Clearing House, (llarch 1955), pp. 414-17* 
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to read if optimum methods are employed. 
Luella Cole summed the above facts in her own way. 
Reading to her is also a highly complex performance, and 
involves general intelligence, vision, eye movements, past 
experiences, inner speech, memory, work knowledge, and in¬ 
ferences. The process cannot really be explained from one 
single point, because all the factors combine to produce 
effects observed.^ 
Betts also discovered certain factors underlying 
reading difficulties. Believing that nas education increases 
measurable differences among individuals, research multiplies 
and extends the list of measures and identifiable functions 
t 
involved in reading...a specific disability is a combination 
of characteristic symptoms which differentiate the difficul¬ 
ties.”^ 
He gave a summarized preview of the factor which are 
pertinent to the problem which were listed as maturation, 
vision, hearing, kinesthetic, language, emotional, differ¬ 
ences in sex, pedagogical and external.^ 
^Arthur Gates, The Improvement of Reading. (New 
York: The ICacmillian Company, 1947), p51. 
2Ibid., p. 3• 
3Ibid., p. 51. 
4Ibid.. p. 54. 
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Gates, having seen the causal relationship between 
reading difficulties and emotional disturbances, made the 
following conclusion: 
All of these symptoms-or forms of 
nervousness, withdrawal, aggression, 
defeatism, chronic worry appear among 
cases in which the maladjustment is the 
cause, the result or the concomitant 
of reading difficulty. It is therefore 
not possible to tell whether they were 
causes’or effects or an accompaniment 
of trouble with reading.1 
kurphy and Davis questioned the validity of the large 
gains reported as a result of remedial reading because the 
reading scores were not ”corrected for chance.,r They did not 
k.ply remediation is not effective. They maintained rather, 
that ’’genuine improvement can only come as a result of long, 
continued well coneeived program of remedial instruction.”2 
Dess Goodykoontz brought out the fact that all avail¬ 
able evidence from experiments and progressive practices favors 
specific provision for guidance in reading.3 
kany causes of reading difficulties are interrelated. 
One cause might naturally seem to go with the other and they 
are quite often developed together. 
3-Gates, op» bit.. p. 220. 
^Harold kurphy and Fredrick Dav>is, nA Lobe on the 
Leasurement of Progress in Remedial Reading,” Peabody Journal 
of Dducation, kkVTI, (September, 1949), pp. 104-11. 
^Sess Goodykoontz, ’’The Flace jf Reading in the Curri¬ 
culum,” The Teaching of Reeding, Thirty-Sixth Yearbook (Dlooruing 
ton, Illinois: Public School Publication Co., 1937) pp. 200-06. 
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Konroe asserted in her diagnostic reports that many 
causal factors, general and specific must be known and ana¬ 
lyzed before one could initiate a remedial program.^ 
Consequently, the relationship between reading dif¬ 
ficulties and personality maladjustment is presently receiving 
considerable attention from a number of investigators. 
Various studies strongly indicate that many cases of reading 
difficulties and personal maladjustment are interrelated. 
Zolkos, having wielded much experience in analysis of read¬ 
ing difficulties, stated, " In many cases, intense emotional 
2 
strain and reading disability seem to interact.” 
Using a non-directive play therapy approach to the 
problem of reading disability, Ellis reported that the sev¬ 
erity of emotional disturbance is significantly related to 
improvement in reading disability.3 
IJitty and Kopel state that searches for causes of 
reading disabilities must be found in faulty conditions of 
Donald Durrell, "Diagnosis and Treatment of Head¬ 
ing Disabilities," The Teaching of Reading. Thirty-Sixth 
Yearbook of the National Society for the Study of Education, 
Part I (Bloomington, Illinoisi Public School Publishing Co., 
1937) PP- 207-214. 
2Ibid., p. 219. 
3Ibid., p. 217. 
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growth either physical, mental or emotional.! 
Careful studies have been made of the deficiencies 
and the needs of pupils in regular classes to reduce the 
number of those who require remedial treatment. 
Mary C. Brady, ascertained factors which caused dif¬ 
ficulties. This study is an analysis of the possible factors 
contributing to the reading disabilities of twenty-seven 
elementary school children by the use of four standardized 
tests and by a study of the background of the children to re¬ 
veal any physical, emotional, or pedagogical factors that 
might hinder the reading progress.^ 
Catherine Taylor analyzed the reading difficulties 
of third, fourth, fifth and sixth grades of the Atlanta 
University Laboratory Elementary School. The purposes of 
the Taylor study were: 
1. To discover reading difficulties if any 
2. To analyze the reading difficulties 
3* To isolate certain cases most in need of 
remedial instruction, and 
4. To define, in so far as possible, the 
specific nature of the difficulties 
which would lead to recommendations or 
specific remedial measures.. 
In Taylor’s study the following difficulties were 
IPaul Witty and David Kopel, Heading and the Educative 
Process. (Boston: 1939), p. 203» 
^Esther Simmons Thompson, ”An Analysis of Heading 
Difficulties of 34 Fifth Grade Pupils at Waverly Elementary 
School, Columbia, South Carolina." Unpublished Master’s 
Thesis, Atlanta University, 1944*■ 
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discovered in the third, fourth, fifth and sixth grades: 
1. Poor auditory vocabulary 
2. Poor auditory comprehension 
3. Low sight vocabulary 
4. Poor comprehension 
5» Poor recall 
6. Regressive movements, reversals, 
habitual repetition, use of 
kinesthetic cues 
7- Lip and head movement during 
silent reading 
&. Word by word reading, inadequate 
9- Confusion of concepts 
10. 3ye voice span 
11. Word endings and punctuations ignored 
12. Poor analysis ability 
13» Consonant and vowel errors 
14» Irregular pausesi 
Preston, in a study of forty cases of reading failure 
referred by school authorities, states, "Obviously, in most 
of those cases the school authorities, teachers, and princi¬ 
pals had been tragically ignorant of the real difficulties 
that the pupils were experiencing." Seven cases had been 
referred as problems of low intelligence, yet they tested in 
the normal range. Only two of seven alleged visual-auditory 
deficiencies were substantiated. These data suggest that 
children who are reading failures often develop symptoms wh¬ 
ich are then advanced as the cause of the reading problem.2 
^Catherine Taylor, "An Analysis of Reading Difficul¬ 
ties," Unpublished Raster’s.Thesis, Department of Education, 
Atlanta University, 1939- • 
p 
Heilman* op. cit., p. 3o6. 
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In a study of fifty children who had been tutored at 
a university reading clinic, Bond concluded that preventive 
measures would sharply reduce the incidence of reading retarda¬ 
tion. Stating that in many instances school practices had 
not been appropriate for a particular child’s needs, he sug¬ 
gested that the school administration, the classroom teacher 
and the community social agencies work together on prevent¬ 
ing reading problems.^ 
Smith and Dechant in their research found out that 
interest is related both to reading readiness and to later 
reading achievement. They emphasized that the most effective 
determinants of interest is directly dependent on the child’s 
interest in learning to read and expansion of his interests 
through reading is dependent on both. V»Tith guidance toward 
new and challenging areas of study, interest in reading is 
maintained and enhanced.2 
Russell in his study discovered that lack of adequate 
vocabulary dauses deficiency in reading. He further expound¬ 
ed his findings as follows: Lack of adequate vocabulary 
^-Heilman*, og>. cit., p. 366. 
^Henry F. Smith and Emerald V. Dechant, The Psychology 
in Teaching Reading, (Englewood Cliffs: Prentice-Kail, Inc., 
1961), pp. 275-276. 
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obstructs reading in all dimensions. Knowing words is a 
great asset in all school work which involves reading of any 
description. Difficulty in vocabulary affects student’s 
scholastic achievement in social science, natural science, 
and humanities. A student’s ability is generally conditioned 
by his vocabulary. There is a close relationship between 
size of vocabulary and the total reading achievement at all 
levels. The ability to read intelligently depends solely 
on adequate reading vocabulary.^- 
Spache and Throndike subscribed to this opinion by 
emphasizing that ideas are expressed in words, they can only 
be properly interpreted if the readers are equipped with an 
adequate workable vocabulary.2 
Greene and Petty discovered and discussed that lack 
of oral reading proficiency is often greatly caused by lack 
of good enunciation and syllabication skills. In addition, 
they stressed that dramatic voice inflection renders oral 
reading unpleasing, unrhythmical, and generally not under- 
•standable.3 
ID. H. Russell, Children Learn to Read (Hew York: 
Ginn and Company, 19ol), p. 263. 
^George D. Spache, Toward Better .Reading (Champaign 
Illinois: Garrard Publishing Company, pp. 103-104. 
3H. A. Greene and Y. T. Petty Developing Language 
Skills in the Elementary School (Boston*: Aliyn arid bacon,' 
Inc.,' 1959), p. 67. 
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Bond and Clymer did. a study in oral reading in which 
more than four thousand children were measured in the follow¬ 
ing skills : 
1. Associating the appropriate meaning 
with the printed symbols. 
2. Using context clues and other meaning¬ 
ful aids to anticipate the words to be 
recognized and then checking the ac¬ 
curacy of the recognitions. 
3. Becoming flexible and efficient in 
visually analyzing the words into 
usuable recognition elements. 
4. Developing knowledges of visual, 
structural, and phonetic elements 
(knowledge suck as what the visual 
element-ight as in fright, right, 
li^ht, night) knowledge of consonant . 
ana vowel sounds, blends and diagrephs 
prefixes and suffixes, etc. 
5. Learning skills in auditory blending 
and .visually synthesizing words parts 
to rapidly pronounce or recognize the • 
word as a whole. 
5. Forming the habit of using the more 
analytical and the pronunciation tech¬ 
niques when and only when needed. 
The study showed that a child could not be a good 
reader if he remained inadequate in any one of them and defi¬ 
ciency in any of the basic areas of oral reading could result 
in readin0 disability.l 
Viord recognition problems are often found to be at 
the root of the difficulty of those disabled readers who fall 
into the descriptive categories of limiting disability and 




The foregoing findings surveyed and clearly pointed 
out that the importance of and the need for the analysis of 
reading difficulties are highly recognized as instrumental 
to effective reading.programs which have proved very helpful 
to many retarded readers. The disabled readers should be 
grouped in terms of their respective difficulties, but the 
instruction must be strictly individualistic and on the 
basis of need. Diagnosis of reading difficulties has indi¬ 
cated great overlapping and inter-relatedness of causal 
factors and remedial treatment. Findings have emphasized 
that severe reading problems are caused by and stemmed from 
personality factors particularly when they are left to per¬ 
sist up to seventh grade level without adequate remedial 
treatment. Some difficulties which resist correction are 
caused by abnormal neurotic functioning, and such cases 
must bo given medical attention by a neurologist. Studies 
have shown, that reading difficulties are best solved by 
the conjunct efforts of the content area of teachers and 
reading specialist, and this practice should be adopted 
mostly among intermediate grade pupils, Many investigations 
clearly identified poor comprehension, inadequate vocabu¬ 
lary and lack of oral reading skills as pertinent causes of 
klbid., p. 266. 
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reading disability. Some of the literature reviewed showed 
that absence of reading interest and study habits are 
significantly related to reading difficulties. 
CHAPTER II 
PRESENTATION AMD INTERPRETATION OF DATA 
Introductory Explanation 
This chapter deals with the identification of the 
specific and general reading difficulties of the selected 
subjects in the following areas: comprehension, intelligence 
as it.relates to reading, oral reading proficiency, general 
interests and related activities. The data were collected 
from the following tests: Metropolitan Achievement, Gray 
Oral Reading. Iowa Pilent Heading, Form Ah, Gates Basic 
heading and California Test of Personality. The discovered 
difficulties were assessed in terms of the total reading 
process, and thus it was possible to ascertain those disabi¬ 
lities that might be most limiting to the total process of ' 
reading. 
The data were categorized in order of apparent needs 
in the instructional procedure. In the process of categoriz¬ 
ing, the data were analyzed through extraction of the range, 
mean and median of the collected test scores from Iowa Silent 
heading, metropolitan Achievement, Gates Basic Reading and 
California Test of Personality. The data from the Gray 
31 
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Oral Reading Paragraphs were classified under aids, gross 
mispronunciations, omissions, repetitions, insertions, sub¬ 
stitutions and inversions. The frequencies and representative 
percentages were arranged in tabular form. 
Finally the median scores derived from the Iowa Silent 
Reading Test were correlated with the respective I. Q.fs of 
the group to ascertain the relationship of their ret ding 
ability to natural potentialities. Through survey analysis 
and pertinent interprstations, general assessments of the dis¬ 
covered reading difficulties were made. The chief limiting 
difficulties as revealed in th- survey and analysis of abili¬ 
ties, habits and skills of the seventh grade pupils were 
identified on the basis of categorization of the reading dif¬ 
ficulties . 
Suggested instructional procedures which seemed most 
likely to remedy the disabilities were given at the conclusion 
of the analysis. 
Analysis of Reading Comprehension 
In measuring the comprehension abilities of the sev¬ 
enth grade pupils of Clara Maxwell Fitts Elementary School, 
the writer used two sets of test results from the Iowa Silent 
Reading Test. Elementary Form Aid, and the Gates Basic Reading 
Reading Level of Comprehension section, only the comprehension 
sections of the tests were used in this analysis which is 
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m > -nf r* n 
i. J_J J-J X 
DISTRIBUTION AIID EA^IC 
BI THIRTY SSVEICTH jnnJS 
FLU JSHTARY SCHOOL OH TH 
SIL3I4T 
COIJUTATIOHu BAOCD OH SC0R23 LADD 
F'lriLS 0? THu CIA ri* LAZW :LL PITTS 
C COLIPBBiCIISION SUCTION OF IOWA 
PuSrkDIHG TOST, FGiik AL 
Scores F D 
160-172 1 14 
163-167 . 0 13 
150-162 0 12 
152-157 1 11 
140-152 6 10 
143-147 1 9 
130-142 0 O 
133-137 3 7 
126-132 6 6 
123-127 3 3 
110-122 3 • 4 
113-117 2 3 
106-112 2 2 
103-107 1 1 
96-102 1 0 
Lean=l30.9 
kedian=130 
FD FD^ Percentage 
14 196 3 
0 0 0 
0 0 0 
11 121 3 
60 600 20 
9 61 3 
0 0 0 
21 147 10 
36 216 20 
15 73 10 
12 46 10 
6 16 7 
4 ' 6 7 
1 1 3 
0 0 3 
n&nge=74 
S. D.=17*S 




FIG*1,— A comparison of percentile ratings assigned to 
standard scores obtained by the Seventh Grade 
Pupils of Clara Maxwell Pitts and the Seventh 
Grade Standardization Group on the Iowa Reading 
Test, comprehension section 
34 
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sumn.arized and represented in Table 1 and Figure 1. 
Findings frora the Analysis of the Iowa Client Read¬ 
ing Test.— Data in Table 1 were used first çf all to check 
possible normality of the distribution. The data were 
grouped into fifteen classes, using intervals of five. The 
range of this group was seventy-four; the mean score of the 
group was 133.9» with a standard deviation of 17•$. Within 
the mean class interval there were 23 per cent of the ctses; 
above it 39 per cent and below it, 40 per cent. The median 
score was 133. Although the total picture of the distribu¬ 
tion did not conform rigidly to the normal curve , it seemed 
feasible to conclude that the closeness of the mean and the 
median and the fair proportionality indicated an appreciable 
trend toward a representative distribution. 
Further analysis of the comprehension abilities of 
the selected group of seventh grade pupils was made through 
comparison of their performances with students of the seven¬ 
th grade standardization group as reported in the Iowa test 
Kanual for the expressed purpose of comparison with local 
perfoxTuances.^- Results of this comparison are presented 
in Figure 1. The local median score of 130.9 was 2>.7 
3-H. A. Greene and V. H. Kelley, Iowa Silent Reading 
Tests, Elementary Test: manual of Directions, (new fork: 
Harcourt, Brace and World,. 1943), pp- 11-13- 
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points lower than the median score of 156.6 for the 
standardisation group. The median score for the seventh 
graders of Clara Kaxwell Pitts Elementary School fell at was 
the 7 percentile of the norms group distribution, while the 
median for the standardization group was at the 51 percentile 
of the Pitts distribution. In Figure 1 the marked differen¬ 
ces in level of performance of the t'..o groups is indicated 
where the lines, which represents the median score of ecch 
group cut across the respective profiles. 
In noting the matter of dispersion of the two dis¬ 
tributions, the investigator found considerable differences 
in ranges and deviations. The ran0e of scores in the stan¬ 
dardization group extended from 114-192; in the Pitts group 
it was 96-172, with 76 and 74 respectively. The manual 
for the Iowa Test reported a standard deviation of 17*1 for 
the group, where as the local group had a computed standard 
deviation of 17*6. The smaller* deviation of the norms group 
in combination with the br*oader distribution of scores, was 
thought to be indicative of less variability in performances 
within the group. 
Summary of the Analysis 
The analysis of scores and the comparison of perfor¬ 
mances of the standardization group and the local group 
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allowed the writer to gain some evidence as to the compre¬ 
hension abilities of the seventh graders at Pitts as measured 
by the Iov;a Test. In general the performances were fairly 
normal in distribution and might give some indication, of how 
similar groups would perform on this particular test. In 
general the Pitts’ group seemed to have appreciably less pro¬ 
ficiency than the group on which the test was standardized. 
relationship of Tested Intelligence and General 
Reading 
In ascertaining the extent to relationship between 
reading and intelligence lev-Is of the seventh graders invol¬ 
ved in the study, the writer correlated the Iowa median scores 
with the Kuhlman Anderson intelligence scores. The determin¬ 
ing of this specific relationship was based on the belief 
that intelligence is a strong factor in the development and 
use of reading abilities and skills. It was believed, fur¬ 
thermore, that students whose reading performances were 
decidedly below their intelligence levels held high promise 
of profiting from special training in reading. 
Table 2 gives the median, Iowa test scores,-Tor each 
seventh grade pupil. When these were subjected to procedures 
for finding the Pearson Product moment Coefficient of Correla¬ 
tion, the results of ”r” was .31* When this coefficient was 
* * i 
checked in the Table of Significance , with 23 degrees of 
^Benton J. Underwood, et. al., Ble ..entary Statistics. 
(New; York: Appleton-Century-Craft, Inc ., ), p. 231. 
freedoiu at the .01 per cent level of confidence, it was 
found that this result was above the value of .306' which is 
required for significance. It was concluded, therefore, that 
ft ! 
this correlation indicated a significantly fair tendency 
toward positive relationship but with many exceptions. This 
meant in essence that reading test performances of the sev¬ 
enth grade pupils of the C. II. Pitts Elementary School v:ere 
slightly influenced by intelligence and that to some de0ree 
the students who rated relatively high in intelligence tended 
to rate rather high in reading; those who were low in intelli¬ 
gence tended toward the same relative position in reauing; 
and a relatively large group held ’’average” positions in each 
distribution. To a moderate degree, the students in this 
study might have been doing as well as their present level 
of mental functioning permitted. Since, however, a coeffici¬ 
ent of .31 is only indicative of a fair trend, this writer 
concluded that one could not say definitely that all students 
were tending to perform at their respective levels of expect¬ 
ancy. Rather, there were considerable expections to this, 
trend, and many test results supported the need for concen¬ 
trated efforts to help these students work up to potential 
in reading. 
Analysis of Reading Vocabulary Abilities 
In ascertaining the vocabulary abilities of the 
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ïkDLS 2 
COIULLATIOU OF I. Q. /u'Jl; iiJDIivij oGOiiOu Fi.tÛL Th-i lO'.ik SILEiiT 
RDh.jjII'IG T-.3T 
I. Cfc. kd. I. Q. kd. 
90 135 96 146 
91 127 96 144 
91 129 96 134 
91 134 97 146 
91 131 96 120 
92 162 96 144 
92 139 96 154 
92 131 96 157 
92 124 99 134 
93 144 99 12S 
93 144 100 136 
95 141 100 144 
95 143 100 117 
95 143 101 132 
101 136 
103 ' 136 
F=30 . 
Sum X1=2,073 
Sum Xl2=275, 539 
Sum 1=4,517 
Sum T2=559,025 
Sum 111=393 276 
r=.31 
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seventh graders involved in this study, the writer used the 
scores they made on tne Gates Basic Heading Test vocabulary 
section. An analysis wes made of the ^ ere entame of subjects 
acheiving a specific perceiitage of items correct and tue med¬ 
ian performance of the group v/as compared with that of the 
standardization group. 
Findings of the heading Vocabulary Test.— Data in 
Table 3 ‘were used, first of all to check possible normality 
of the distribution. The scores were grouped into eight 
classes usinL intervals of five. The mean score of the 
group was 26, with a standard ueviati n of 8.-51. Within the 
mean class intervals there were 17 per cent of the cases; 
above iu, 40 per cent; and below it 44 per cent. The median 
score was 27-2. Although the total picture of the distribu¬ 
tion did not conform- rigidly to the normal curve it seemed 
feasible to conclude that the closeness of the mean and med¬ 
ian and fair proportionality of percentage above and below 
the mean interval indicated an appreciable trend toward a 
representative distribution. 
Further analysis of the vocabulary abilities of the 
selected group of seventh grade pupils was made through 
comparison of their median performance with that of the .sev¬ 
enth grade standardization group. 
The Heading Vocabulary test measures ability to 
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LIS TRIEUÏIOH AiJL BASIC COLTUTATIOAS BASED CA SC CALS ÎJiIlE BY 
THIRTY SETEnTn GRADE PUPILS OP THE CLARA î-AXAALL riTTS LL-r- 
L3HTAET SuHOCL OH THE RE.HJIUG VOCABULARY SECTION CF GATES 
BASIC READING TEST 
Scores F D FD FD2 Percentage 
45-49 1 7 7 49 3 
40—44 2 6 12 72 7 
35-39 2 5 10 50 7 
30-34 7 - 4 20 112 23 
25-29 5 3 15 45 17 
20-24 rK O 2 16 32 27 
15-19 3 1 3 3 10 








recognize and work out the meaning of words without any con¬ 
text clues from a sentence or paragraph. It measures the 
range and difficulty levels of the pupilfs reading vocabulary. 
Summary of analysis.-- The analysis of the scores 
and the comparison of performances of the standardization 
group and local group allowed the investigator to gain 
* 
some evidenôe as to vocabulary abilities of the seventh 
graders as measured by Gates Heading Vocabulàry Test. In 
general the performances were fairly normal in distribution 
and might give some indication of how similar groups would 
perform on this test. In terms of the Gates Basic Heading 
Vocabulary Test, it was concluded that most of the Pitts 
seventh graders seemed to have shown appreciably less growth 
in vocabulary than did the group on which the test was 
standardized. 
Analysis of Oral Reading Performances 
In analyzing the oral reading performances of the 
students,involved in the study, the writer considered the 
errors which students made on the Gray Oral Reading Paragraphs 
as indicative of certain disabilities in the total reading 
process, silent as well as oral. The general and specific 
difficulties were identified, and the respective percentages 
and frequencies of errors in the whole group are presented 
on Table 4» Each error was categorized and treated in terms 
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of its possible effect upon the total test performance. 
When ranked in order of seriousness, tbm writer found the 
most serious difficulty v.Tas in the area of words aided. 
Table 4 shows that 2p6 frequencies or S3 per cent of ohe 
students exhibited the greatest weakness in needing help in 
word pronunciation. In general, therefore, the pupils need 
for aid in pronunciation of words proved to be a serious 
deficiency which might have accounted for certain difficulties 
which they had in silent reading. 
Repetition.— As shown in Table 4, 139 frequencies or 
46 per cent of the group made errors in repetion. Repetitions 
seemed to have occurred because the pupils were in the process 
of unlocking an unfamiliar word or words or because they were 
trying to read the entire sentence in order to use the context 
to decipher the unknown word. Some repetitions, particularly 
at the beginning of new lines of print, were seemingly due 
to faulty return of the eyes from the end of the preceding 
line or to improper coordination of che two eyes at the time 
of the first glance at the new line. In the main, it was 
? 
concluded that repetition of words contributed largely to gen¬ 
eral lack of oral reading proficiency. 
Substitutions.— Table 4 shows that 134 frequencies 
or 45 per cent of the group substituted words during their 
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oral reading. Substitution seemed to have appeared in most 
cases with those whose rate of reading was faster than the 
rate of comprehension. In most cases one meaningful word was 
substituted for several others. In some instances substitu¬ 
tions were made for omitted words, and in these cases the 
difficulties were so severe that they hindered meaningful 
reading of more com licated paragraphs. 
Gross and nartfal m ispronunciation.— Table 4 shows 
  " - LU ■ ' ■ A —*  —1 ■  "   
that 107 frequencies or 3o per cent had errors in partial 
mispronunciation, and 40 frequencies or 13 per cent had errors 
in gross mispronunciation. It seemed that pupils wno lacked 
adequate means for attacking unfamiliar words made errors of 
this type. With the,partial mispronunciation, the relatively 
high Incidence of faulty pronunciation of words led the 
writer to question whether or not students had applied keen 
auditory discrimination when they had heard the words pre¬ 
viously or had practiced the techniques of soundin0 through 
words as they studied then visually. It was concluded that 
gross and partial mispronunciation contributed largely to 
general lack of re^ding■proficiency. 
InsertionsAccording to Table 4» IQI frequencies 
or 34 per cent of the pupils had errors in insertion. In 
most instances smaller words than the words given were insett¬ 




DISTRIBUTION OF ERRORS ON GRAY ORAL READING PARAGRAPHS OF 
THIRTY 'SEVENTH GRADE PUPILS OF THE CLARA IEXWELL PITTS EL3- 
' PENTARY SCHOOL 
Disabilities F Percentage 
Aid 256 35 
Gross mispronunciation 40 13 
Partial mispronunciation 107 36 
Repetition 139 46 
Substitution 134 45 
Omission 73 26 
Insertion 101 34 
OBSERVATIONS 
Word-by word reading Disregard of punctuation 
Poor phrasing Overuse of phonics 
Lack of expression Little or no method of word 
analysis 
Lonotonous tones Unawareness of errors 
Poor enunciation Head movement 
Loss of place Finger pointing * 
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glanced at the sentence or phrase, not completely leading 
* 
what was written but what he thought it should have been. 
As with substitution of words, one meaningful word was often 
inserted for several others. 
tfith some pupils there were inversions of entire 
words, and in others part of words. These errors might have 
been due to uncertainty in word perception As in the confus¬ 
ion of ”on” and ”no”, or "was” and "saw”. It was concluded 
that sometimes pupils do not develop correctly left to right 
harmony with the direction of printed English. Any uncer¬ 
tainty in directional tendencies may create myriad types 
A 
of inversions. In general, insertion of words often times 
changed the meaning completely and might account for certain 
difficulties. 
Omissions.— In oral reading 7& frequencies or 26 
per cent of the group committed errors of word omissions. 
Often the omissions extended to disregard punctuation marks, 
■substitution and insertion for the omitted words. In these 
cases the difficulties were so severe that they hindered 
meaningful reading of the passage, h’hen this combination of 
omissions occurred, the oral reading process was lacking in 
fluency and smoothness. Omissions often occur when pupils 
read very rapidly with their attention primarily on the gen¬ 
eral meaning of the passage. Certain visual problems are 
47 
TABLE 5 
DISTRIBUTION AND BASIC COI-1PUTATION BASED ON SCORES NADS BY 
THIRTY SEVENTH GRADE PUFIL3 OF THE CLARA IAXNSLL PITTS ELE- 
LENTARY SCHOOL ON THE TOTAL PASSAGE OF 
TEST 
GRAY ORAL READING 
Scores F D FD FD2 Percentage 
72-76 2 9 IS 162 7 
67-71 1 Ô Ô 64 3 
62-66 0 7 0 0 0 
57-61 4 6 24 144 13 
52-56 1 5 5 25 3 
47-51 6 4 24 96 20 
42-46 2 3 6 IS 7 
37-41 6 2 12 24 20 
32-36 2 1 2 2 7 




S. D.=13 .99 
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accompanied by skipping lines of print, resulting in omiss¬ 
ions of larger units. Although word omissions were not as 
prevalent as aid and repetition difficultie&, they were a 
serious handicap. 
The foregoing type of errors might have resulted from 
the necessity to read increasingly difficult passages, pro¬ 
nouncing words as vrell as possible. On the other hand, they 
may be interrelated and ste^ from more basic inadequacies. 
A single passage is too short to provide a dependable mea¬ 
sure of oral reading achievement in itself; however, the 
total reading passage score, as shown in Table represents 
some achieve.neats being made at the seventh grade level. 
Concluding Statement Regarding Oral Reading Test Per¬ 
formances .— Summarily the student’s oral reading of the 
Gray Oral Heading Paragraphs was indicative of considerable 
difficulties and severe handicaps in gross and partial mis¬ 
pronunciations, aids, repetitions, substitutions, omissions, 
and insertions. It was concluded, furthermore, that these 
difficulties were indicative of some of the reasons for 
disabilities in general silent reading performances in voca¬ 
bulary development. 
The Total Beading Process 
The ketropolitan Achievement Test measured various 
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aspects of reading including the following: 
a. Ability to select the main 
thought of a passage or judge 
its general significance. 
b. Ability to understand the 
literal meaning of the selec¬ 
tion or to locate information 
explicitly set forth. 
c. Ability to see' the relation¬ 
ship among the ideas set forth 
in the selection and to draw 
correct inferences from the 
selection. 
d. Ability to determine the mean¬ 
ing of a word from context 
which shows several possible 
..eanings of a word and which 
is the appropriate one. 
Findings from Performances on the metrorelitan 
Achieve-ent Test.— Data in Table 6 were used first of all 
to check possible normality of the distribution. The scores 
were grouped into four classes using intervals of five. The 
range of this group was 16; the mean score of the group was 
12.73; with a standard deviation of 4»71* Within the mean 
class intervals, there were 40 per cent of the cases; above 
it, 20 per cent; and below it 40 per cent. The median score 
was 11.5. Although the total picture of the distribution did 
not conform rigidly to the normal curve, it seems feasible to 
conclude that the closeness of the mean and the median, and 
the fair proportionality of percentages above and below the 
mean interval, indicated an appreciable trend toward a repre¬ 
sentative distribution. 




DISTRIBUTION AND BASIC COIPUTATIONS BASED ON SCORES MADE BT 
THIRTY SEVENTH GRADE PUPILS OF THE CLARA MAXWELL PITTS ELEKEH- 
TARI SCHOOL ON THE METROPOLITAN ACHIEVEMENT TEST. 
Scores F D FD FD2 Percentage 
21-25 2 3 6 IS 7 
16-20 4 2 £ 16 13 
11-15 12 1 12 12 40 
6-10 12 0 0 0 40 
Median=ll.i Range=l6 
Mean=12.73 S.D.= 4.71 
The percentile rank eorrespondin g to a score indicates the 
per cent of pupils of a specific grade- whose scores are exceed¬ 
ed by the score in question. 
Percentile 
96 and above 
£9-95 
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of the selected group of seventh grade pupils of Pitts 
Elementary School was made through comparison of their per¬ 
formances with student of the seventh grade standardization 
group was reported in Figure 2, Stanine Value Rating. 
Summary of analysis.— The analysis of the scores 
and the comparison of performances of the standardization 
group and the local group allowed the investigator to gain 
some evidence as to the total reading process of the seventh 
grade pupils as measured by the metropolitan Achievement Test. 
In general the performances were fairly normal in distribu¬ 
tion and might give some indication of how similar groups 
would perform on this test. In terms of the 'Metropolitan 
Achievement Test, it was concluded that most of the Pitts 
seventh graders seemed to have shown appreciably less growth 
in the total reading process than did the groups .on which 
the test was standardized. 
Social and Personal Adjustment 
In measuring the social and emotional factors, of the 
seventh grade pupils of Clara maxwell Pitts Elementary School, 
the writer used the California Test of Personality. The Calif¬ 
ornia Test of Personality is organized around the concept of 
life adjustment as a balance between personal and social ad¬ 
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FIG.2*—A comparison of the Pitts Group and the Standardized 
Group of Stanine Value Rating on the 
Metropolitan Achievement Test 
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feelings of social security. 
Findings from the analysis of the California Test of 
Personality.— Data in Table 7 were used first of all to 
check possible normality of the distribution. The data were 
grouped into sixteen classes, using intervals of five. The 
range of this distribution was seventy-eight. 
The mean score of the group was 32, with a standard 
deviation of 4»9&. h'ithin the nman class interval there were 
no cases. Above it, 40 per cent of the cases; below it 60 
per cent. The median score was 30» Although the total pic¬ 
ture of'tin distribution did not conform rigidly to the nor¬ 
mal curve it seemed feasible to conclude that the closeness 
of the mean and the median, and the fair proportionality of 
percentages above and below the mean interval indicated an 
appreciable trend toward a representative distribution. 
Summary of the^analysis.— The analysis of scores 
allowed the write.- to gain some evidence as to the personal 
and social adjustments of the seventh graders at Pitts as 
measured by the California Test of Personality. In general 
the performances were faii*ly normal in distribution and 
might give some indication of how similar groups would per¬ 
form on this particular test. 
Interests and Activities 
These activities vary from those which are very 
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sedentary to those wliich involve considerable acuivity. 
Tney also vary from individual activities which suggest with¬ 
drawing the tendencies when engaged in excess, to activities 
requiring the .anticipation of others. Data in Table 9 
consists of a list of interest and activities giving the 
groupfs likes to do and really do. 
Findings of interest and aqtivifcla&.— Data in Tab¬ 
le 9 wer- used to analyse the activities that the grou_ liked 
to do and really do. The only item with a 100 per cent rating 
'..as riding a bicycle, under the section of whet they 1*0ally 
do. The itéras with 97 per cent were: playing the radio, 
going to church, and ^oing to tire park. The only itéra not 
scoring at all was under the section of "really do" listed 
as playing in an orchestra,* however, 12 ^u^ils or 40 per cent 
stated that they would like to play in an orchestra. 
Summery of analysis.— Thu analysis of scores on 
Interest and Activities allowed the investigator to gain some 
insight as to the personal and social adjustments of the 
seventh graders as measured by the Interest and Activities 
section of the California Test of Personality. In general 
the performances were fairly normal in distribution and might 




DISTRIBUTION A1\L BASIC C0I-PUTATI0U3 BASED OM SCORES ï-AsE BÏ 
THIRTY SE7DHTH GB^DE PUPILS OF THE CLARA luECEELL FITTS ELE- 
kSNTARY SCHOOL Ow THE TOTAL ADJUSTMENT OF THE CALIFORNIA TEST 
OF PERSONALITY 
Scores F D FD FD^ Percentage 
77-61 1 15 15 225 3 
72-76 0 14 0 0 0 
67-71 1 13 13 169 3 
62-66 0 12 0 0 0 
57-61 2 11 22 242 7 
52-56 0 10 0 0 0 
47-51 1 9 9 Si 3 
42-46 0 a 0 0 0 
37-41 7 7 49 343 23 
32-36 0 6 0 0 0 
27-31 9 5 45 225 30 
22-26 0 4 0 0 0 
17-21 3 3 9 27 10 
12-16 0 2 0 0 0 
7-11 2 1 2 2 . 7 
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Identification of the Chief Limiting Diffi¬ 
culties Revealed in the Survey and Analysis 
of Comprehension end Vocabulary, Interests 
Activities and Oral Reading Skills of the 
Seventh Graders 
In the Survey and analysis of'the reading abilities 
and skills of seventh graders, cmny difficulties 'were discov¬ 
ered. In many instances they worked unanimously to impede 
the student’s reading. The v/riter discovered that some of the 
difficulties were minor and cursory, but soms of ohem were 
limiting. On the basis assessment of tho ax-eas studied, the 
disabilities are arranged mere m the order of their severity.» 
1. Com rehension disability.— In 
analysing the student’s scores 
in Iowa bilent Reading Test, Form 
Ak, it wavj discovered that- their 
median score was lower than the 
iiiadicn scores for the standardiza¬ 
tion grou4<. On the Iowa Test 
their median score was 130^which 
was much lower than the 156.6 for 
tirs standardization group. The 
low median score of tha group on 
■ the test led the writer to iden¬ 
tify comprehension disability as 
one of the chief limiting diffi¬ 
culties of the group. 
Bond and Tinker state that reading difficulties must 
be based upon diagnostic findings. That is, remedial instru¬ 
ctions should aim to overcome -whatever individual deficiencies 
which have been discovered by the.diagnosis, as for the needs 
which foil under comprehension, they are: words, thought units, 
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TABLE 8 
TîJO ESTHETES OF READING EXPECTANCY OF VARIOUS KUHLLANN 
ANDERSON I.Q. GROUPS, AND GRADS EQUIVALENT FROI-I IOVA SIL¬ 
ENT READING TEST ARONG THIRTY 
PUPILS AT GRADE 7.3 
Grade Level Estimated 
I.Q. Equivalent Reading 
Iowa Reading Sxpectancv 
(formula! 
Estimàted Differences 
Reading Iowa Gr. Sq. 
Expectancy Expectancy 







90 5.1 3.0 5.9 2.9 .3 
91 4.3 3.1 6.8 3.3 • 5 
91 4.5 3.1 6.0 3.6 1.5 
91 4-7 3.1 6.7 3.4 2.0 
91 5.0 3.1 6.4 3.1 1.4 
92 4-7 3.2 7.0 3.5 2..3 
92 4.0 3.2 6.7 4.2 2.7 
92 5.5 3.2 6.9 2.7 1.4 
92 3.5 3.2 6.3 .3 1.7 
93 6.1 3.3 7.9 2.2 1.8 
93 6.1 3.3 7.9 2.2 1.3 
95 6.0 3.3 7.2 2.3 1.2 
95 6.0 3.3 6.2 2.3 .2 
95 5-7 3.3 7.2 2.6 1.5 
96 5.0 3.5 7.2 3.5 2.2 
96 6.3 3.5 7.2 2.2 .9 
96 5.0 
6.5 
3.5 7.7 3*5 2.7 
97 ' 3.6 7.7 3.5 1.0 
93 3-6 3.6 7.4 5.0 3.8 
93' 7.7 3.6 7.3 .9 .1 
93 7.3 3.6 7.7 1.3 • 4 
93 6.1 3.6 7-7 2.5 1.6 
99 6.1 3.7 7.6 2.6 1.5 
99 4*4 3.7 7.3 4.3 • 3-4 
100 3.3 3.3 7.9 5.5 4.6 
100 6.1 8.3 8.2 2.7 2.1 
100 5.2 8.3 3.0 3.6 2.3 
101 5.2 3.9 7-4 3.7 2.2 
101 7.1 3.9 7.4 1.8 .3 
103 5.2 9.0 7.7 3.3 2.5 
sentences, para^ra^.hs and lender units.. 
A preliminary st~p in any analysis oF comprehen- 
siun abilities is to determine the level at which a child 
cm read with satieFactuig comprehension# ehon this level 
is si^niJicantly lower than his learning capacity, and ana¬ 
lysis undertaken to discover the reasons Tor this rctordation.l 
2# Fault./ Oral lead in.1 ;.— Tnvough 
analysis^ 01 tno stuuent's Ox‘al 
reacting test perxori .ancGo two 
v;riter noted consio.arable diFFi— 
cultive wnich 'sight indice,te 
rûu.v-ons For some 01 the uisauili— 
ties in ^ilene ro&uiu it cas 
Found that bp per cent oF the 
greatest weakness was in ne as. mg 
help in nord pronunciation. This 
diFFiculty led to repetitions, in¬ 
sertions, substitutions and omiss¬ 
ions not only in oral reodin^ but the 
total r-aainu process# 
There are close relations between the development 
of oral and silent rucdin0 abilities, and as a result tn~.ro 
is ueeu For car^Ful.~y maintaining a oalance between tn~ too# 
IF an undue a...ount oF oral reading 1^ usou as a means oF tea¬ 
ching silent reading in the early gradee, growth in both oral 
and silent reading may be impeded. The child may become an over¬ 
conscious about his oral reading and he may oscows an over- 
vocalisex-, that is, one who pronounces cve_y word to hiruselF 
aBond and Tinker, os. cit., pp. 235-30» 
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TABLE 9 
DISTRIBUTIONS B*SED ON SCORES LADS BY THIRTY SCVEi.TH GRADE 
PUPILS OF THE CL.RU MAXWELL PITIE ELEMENTARY SCHOOL ON THE 
INTEREST AND ACTIVITIES INVENTORY 




1. Play the radio 21 70 29 97 
2. Read stories 13 43 22 73 
3. Go to movies IS 60 27 90 
4. Read comic strips 16 53 22 73 
5. Work problems 11 37 22 73 
6* Study history 11 37 20 67 
7. Study science 7 23 16 53 
G. Study literature 11 37 7 23 
9. Do cross-word puzzles 15 50 15 50 
10. Study trees 16 53 1 3 
11. Study birds 14 47 5 17 
12. Study animals 15 50 12 40 
13- Do housework 7 23 22 73 
14. Sing 21 70 IS 60 
15. Play piano IS 60 7 23 
16. Make a scrapbook IS 60 16 53 
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17. Write poems 16 53 11 37 
lo. Speak pieces 14 47 13 43 
19. Play instrument 13 60 5 17 
20. Visit museums 19 63 16 53 
21. Collect pictures 17 57 15 50 
22. Use a camera 17 57 16 53 
23. Sev; or knit 16 53 14 47 
24. Kake boats 12 40 6 20 
25. Lake airplanes 13 43 5 17 
26. make radio 12 40 1 3 
27- Have garden 14 47 7 23 
23. Drive automobile 23 77 5 17 
29* Play vd.th pets 16 . 53 12 40 
30. Raise animals 16 53 10 33 
31. Go fishing 17 57 11 37 
32. Skate 15 50 23 . 93 
33. Ride a bicycle 16 53 30 100 
34. Ride a horse 22 73 6 20 
35. Play cards 14 47 13 60 
36. Play dominoes 14 47 13 60 
37. Play checkers 15 50 21 70 
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TABLE 9 Continued 




3S. Go to church 15 50 . 21 70 
39. Go to Sunday School 15 50 27 97 
40. Belong to a club 14 47 17 57 
41. Belong to TICCA or Y.fCA 16 5.3 13 43 
42. Go to parks 14 47 29 97 
43. Engage in sports 15 50 16 53 
44» Go to circus 15 50 16 53 
45. Sing in a chorus 17 57 . IS 60 
46. Play ball 15 50 14 47 
47. Play tennis 15 50 14 47 
4o. Go hunting 22 73 10 33 
49. Go riding with others 17 57 23 77 
50. Play in a band 15 50 15 50 
51. Play in an orchestra 12 40 15 50 
52. Go to church socials 15 50 15 50 
53- Go to parties 15 50 26 Ô7 
54. Go to dances 16 53 25 S3 
55. Go camping 21 70 20 67 
56. Be class officer 20 67 3 10 
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in every silent reading situation.! 
6* Iuadec uate Vocabulax'y.— In cn>. eking the 
vocabulary of the group, tile writer con¬ 
sidered it an area of difficulty. The 
median score of the group was 27*2 and 
the mean 26. Within the m~an of the 
group was 16 per cent of the cases, with 
40 per cent above, and 44 par cent below. 
Considering, these scores, the writer id- 
entxxieu mauceuate vocabulary as one ox 
tne limiting readinw difficulties of the 
Oroup. 
The deV^loi.i..ent of a meaningful vocabulary involves 
uuiluin^ conce. ts anu. underset..nd-m^ th^ words assocxc.tod with 
them. Thic is tchievm ordinarily by c.n instructional pro- 
0f«!. .mich provides experiences in extensile r^adiug, o.nu 
otudy of words. These throe approaches to teaching word mean¬ 
ings snould be co-o.'i mated in a unified program. Loth. 
firsthand &nu vicarious experiences ax*e used. Leanings deri¬ 
ved fro... e.^ei-ionce are enhanced by discussion and by incox’- 
porating itoi-.s of vocabulary into both talk and \,ritinw.^ 
4* General avers, ; „ and low' levels of 
Intelligence".-- In using intelligence 
test results, the writes’* s main pur¬ 
pose was to find out whether or not 
preponderantly low' intelligence rating 
might have been exerting retax-ding 
influences upon the students. A 
moderate correlation of .31 did not 
support low intelligence as controll¬ 
ing factor, lather, it indicated an 
appreciable tendency for students to 
maintain the same relative position 
iBond and Tinker, op. cit., p. 342. 
Whiles A. Tinker and Constance lé. I.cCullou^h, Tec.ching, 
Elementary le ad in..:, (Hew York: A . ^leton-Ccntury-Cx-oft, Inc. 
T^rrr^33i— J 
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on each test. However, Taule 5 shows 
that comparing the Grade Equivalsnt 
score of the Iowa Silent Headin';, and 
the reading expectancy by formula, 
there were 27 pupils or 90 per cent 
of the group classified as disabled 
readers. In comparing the Iowa Silent 
Heading and reading expectancy by 
i.entai Grade Hethod there were 15 pupils 
or 60 per cent classified as disabled re¬ 
aders . 
The proble... of relating a child’s mental growth to 
his reading ^rowth in order to esti. ,-te the level at which he 
should have reached, a reading age or 0rade roughly comparable 
to his mental age or grade. Then, if a given child’s reading 
grade is significantly lower than his mental grads, he is classi¬ 
fied as a disabled reader. In thm intermediste graces, a difference 
of one to one and a half grades is used.^- 
5» Interest and Activities.— From analy¬ 
sis ox the data collected from the 
student’s interest and activities sheet, 
it was discovered that one of the pos¬ 
sible causes of poor readin0 was lack of 
interest as indicated in Table 9» 37 per 
cent indicated a likeness for science. 
This led the writer to believe that lack 
of interest is a contributing factor in 
the area of readin0 difficulty. 
Evaluation of interests and tastes is neither simple 
or easy, nevertheless, evaluations are necessary if pupils are 
to receive teacher guidance in broadening interests, and in dev¬ 
eloping more satisfactory tastes. The first step in any such 
program is to ascertain the present breadth and intensity of 
interests and the level of tastes in necessarily informal. 
iBond and Tinker, Op. Git., p. 76 
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The teacher employs day-by-day obser¬ 
vation, individual conferences, anecdotal 
records, and teacher-constructed check 
lists of activities and preferences. 
Analysis of the data derived from tnese check lists 
and the various aspects of observation will yield considerable 
information or interests and tastes in reading* Breadth of 
interests will be indicated by the verities of activities and 
of reading carried out. Strength of an interest pattern is 
reveclod by the time and effort expended upon a given type of 
activity or reading material. 
Recommendations for Reading Instruction 
Based on the Categorizing of Reading 
Difficulties 
Some nmjor ar~as of reading'difficulties as well as 
some predisposing factors which influence the direction of 
reading difficulties and growth have be..n categorized by the 
v/riter on the basis of her analysis of seventh grade pupils 
performance on selected tests. It is felt that in order to 
achieve success in a public school reading program, whether 
developmental, corrective, or remedial in nature, some reco¬ 
mmendations growing out of this "categorization" may be helpful 
in à design of plans for reading instructions. The recommen¬ 
dations are presented as follows: 
•^Tinker and I-lcCullough, Op. Cit., p. 324* 
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1. Plans for reeding instruction must 
be based on a knowledge of the learner 
in terms of what can be expected of 
him. It is recommended therefore, 
that an assessment of intelligence 
be made as an essential element in 
the estimation of probable student 
expectancy levels. Such an estimate 
may be used to make somê judgements 
as to whether the instruction must 
follow a developmental, corrective, 
or remedial pattern. 
2. In the seventh grade, comprehension 
skills, basic an' functional and as 
they apply it} varied areas of academic 
endeavor ere of primery concern. It 
is perhaps in this major area of read¬ 
ing that students face the greatest 
challenge. On the basis of the find¬ 
ings of this investigation, it seems 
essential to effect a routine, through 
diagnosis of this kind, comprehensive 
abilities of all students. A compre¬ 
hensive diagnosis is recommended here. 
In view of the more complex nature of 
higher-level reading skills, the eradi¬ 
cation of deficiencies in basic compre¬ 
hension skills become points of emphasis 
in planning reading instructions for 
seventh grade pupils, 
3. One predisposing factor which may ser¬ 
ve as a deterrent in a program for 
reading improvement is student interest 
and attitude, h'hile the writer did not 
consider variations in attitude within 
the group of seventh grade students, she 
did make*an analysis of interest levels. 
On the basis of this analysis of interest, 
it is recommended that a survey of interests 
be ma.de prior to and during the instructio¬ 
nal period so that selection of materials a.nd 
the projection for learning situations may 
be predicated to a degree on the expressed 
interest of the students. 
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4. Concern for vocabulary in. a seventh 
grade reading ..rogram should be cen¬ 
tered around the extensiveness and 
depth of the student’s knowledge of 
words. Although this is difficult 
to determine because of the limita¬ 
tions in vocabulary tests. It seems 
reasonable to assume that the student 
has developed a substantial active 
vocabulary" by the time he has'retched 
seventh gride. Realizing the ques¬ 
tionable value of the findings, the 
writer r-coiamcnds that periods of 
study be devoted to creating an 
avjareness within the student of the 
necessity for a vocabulary character¬ 
ized by ’’breadth” and ’’depth” of 
meaning.» Guch an awareness is ess¬ 
ential to understand and expreo^ ideas 
and concepts encountered in seventh 
grade reading. 
5. It is recommended that wherever the 
need arises, special provision be 
made for attention to specific word 
recognition alone is not a major 
area of deficiency but should be 
considered in the over-all piano for 
reading instruction, in that its a 
minor deficiency along with repeti¬ 
tions, substitutions, insertions, 
and omissions. 
CHAPTER. Ill 
SUIdJLRÏ AND CONCLUSION 
Introduction and Design of the Study 
The accumulative record folder of students in the 
seventh grade show that many of them ar~ confronted with 
many reading difficulties, many of these difficulties per¬ 
sist after they have had individualized instruction. Lany 
studios in this area show that an effective reading course 
should be based on the objective analysis of the difficulties 
discovered by diagnosis. An investigation of the trends and 
tendencies in reeding show that academic institutions and 
communities have realized the imijor tance of analysis of «read¬ 
ing difficulties as an effective clinical procedure to 
eradicte re<.din0 difficulties, particularly since the second 
half of the twentieth century. On the basis of the foregoing 
facts and observations in the classroom, the writer desired 
to analyze the reading difficulties of thirty seventh grade 
pupils of the Clara Maxwell Fitts Elementary School, Atlanta, 
Georgia. She hopes the investigation will be of value to 
C. 1*1. Pitts Elementary School and the reading teachers. 
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6$ 
The study dealt with the analysis of special types 
of reading difficulties of thirty seventh grade pupils en- 
' ' i 
rolled in the Clara Laxwell Pitts Elementary School for 1965- 
66. 
The general purpose was to analyze the reeding diffi¬ 
culties of a selected group of seventh grade ^upils. Specifical¬ 
ly, this study attempted to accomplish the following objectives: 
1. To identify the group in terms of 
reading difficulties in the areas 
of : 
a. reading comprehension 
b. intelligence as it 
relates to reading 
c. oral reading proficiency 
u. reading anu general 
interest 
2. To assess specific and general 
difficulties in reading in compre¬ 
hension, oral reading and vocabulary 
as they may relate to the total 
reading process. 
3. To ascertain the difficulties which 
may be most limiting to the total 
reading process. 
4. To categorize them in order of ap¬ 
parent needs in instructional 
procedures. 
3. To consider implications which 
may have value for teachers an 
clinicians who seek penetrating 
analysis of such difficulties. 
6. To ascertain the difficulties that 
result from social and personal mal¬ 
adjustment . 
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The limitations of this investigation were as follows: 
1. The study was limitèd to a selected 
group of seventh grade pupils of the 
Clara kaxwell Pitts Elementary School 
for 1965-66. 
2. The analysis of the reading difficulties 
were based solely on the result of the 
standardized reading test. 
Thirty seventh grade pupils enrolled in the Clara max¬ 
well Pitts Elementary School for 1965-66 constituted the sample 
for this study. They were selected from a list wherein their 
naines were arranged in descending order according to their 
median score on the Kuhlman Anderson Intelligence Test (6th 
grade}. 
The following instruments were used in gathering the 
data for this study: 
Iowa Silent Reading Test. Form A.k. 
Calif ox'n'i'a Test of ^Personality 
Gray Oral Heading iest 
metropolitan Achievement 
Gates Basic "heading Test 
Interest and Activities' Inventory 
The following steps were used for the study: 
1. Permission to conduct this study 
was secured from the research 
director and principal. 
2. Literature related to this study 
was reviewed and summarized. 
3. The Iowa Silent Reading, Gray 
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Oral -efcdin.es, Gates 3asic Reading, 
California Test of Personality, 
Metropolitan Achievement Tests, 
anti Interest and Activities Inven- 
tory were used in collecting the 
data. 
4» The data collected from these in- • 
struments Mere arranged according 
to the demands of this study. 
5. The data were arranged and inter¬ 
preted in terms of specific and 
general difficulties jf the group. 
These were further classified and 
categorised for instructional pur¬ 
poses . 
u. On basis of the findings, conclu¬ 
sions, implications, and recommenda- 
tions were made. 
Su..imary of the Related Literature 
On the basis of the literature surveyed the whiter 
concluded that: 
1. The importance and need of analy- 
■ sis of reading difficulties before 
setting up a remedial programs are 
highly recognized. 
2. A planned program of remedial 
reading instruction will benefit 
the disabled reader. 
3. There is a greater overlapping 
and inter-relatedness of causal 
factors and remedial treatment. 
4» A large proportion of retarded 
readers will evidently improve 
as a result of remedial instruction. 
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5* Pupils should be grouped as 
homogeneously as conditions may 
warrant, but the special reading 
instruction must be as individua¬ 
listic as possible. 
6. Case work is gaining ground as an 
unfailing method of discovering 
pupils difficulties particularly 
when it is penetrating in design* 
7* The personality factor contributes 
immensely to the reading difficulties 
which are particularly affected by 
attitudes, feelings, prejudices and 
general adjustment of the reader. It 
is imperative that remedial efforts 
should solicit the aid of psychologi¬ 
cal and psychiatric therapies. 
0. Severe reading difficulties which often 
resist correction are caused mostly by 
abnormal neurotic functioning, and such 
cases should be regarded as medical 
problems• 
9. Remedial measures for specific difficul 
ties should be suited to the need of 
the retarded reader and above all must 
be flexible. 
_1Q. Special training and direction should 
be given to develop the desired reading 
skills• 
11. Inadequate vocabulary, poor comprehen¬ 
sion and oral reading skills are 
identified as reading disabilities. 
12. Lack of reading interest causes read¬ 
ing disability. 
13. Reading difficulties impede the pro¬ 
gress of all students except where 
they are discovered early and remedied 
on the basis of diagnostic analysis 
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followed by appropriate training. 
14» In order to solve reading difficulties 
in all areas, content area, teachers 
should work conjunctly with a reading 
specialist. 
15. Remedial instruction should be based 
on the analyzed difficulties as con¬ 
sistently as possible. 
Summary of Findings 
The study revealed the following reading disabilities 
among the group: 
1. The student fit median performance 
on the comprehension section of 
the Iowa Silent Reading Test, 
Form Ak, was lower than the na¬ 
tional norm reported for this 
instrument.' The scores were 130.9 
and 156.6 for the Pitts and stan¬ 
dardization groups, respectively. 
2. On Gates Basic Reading Test, Read¬ 
ing Vocabulary section, there was 
a mean score of 26. ’Jithin the 
mean class intervals, there were 17 
per cent of. the cases; above it, 40 
per cent; and below it 43 per cent. 
3. A comparison of the pupils Stanine 
Value Rating on the metropolitan 
Achievement' Test showed that the Pitts 
group rated as 17 per cent in the 
average group, 73 per cent below 
average and 10 per cent poor, where 
as the standardization group rated, 4 
per cent superior, 19 above average, 
19 per cent below average and 4 per 
cent poor. 
4* On the Gray Oral Reading Test difficulties 
were as follows: 
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a. Sighty-five per cent of the 
pupils had difficulties in aid. 
b. Forty-six per cent of the group 
committed errors in repetition 
of words. 
c. Forty-five per cent of the group 
had difficulty in substitutions. 
d. Thirty-six per cent of the group 
committed errors in partial mis¬ 
pronunciations . 
e. Thirty-foui* per cent committed 
errors in insertions. 
5. On the California Test_of Personality, 
tote 1 adjustment, within the mean class 
interval there were no cases. Above it, 
40 per cent of the cases and below it 
60 per cent of the cases. 
6. On the Interest and Activities Inventory, 
the only item rating 100 per cent was 
riding a bicycle, which was under the sec¬ 
tion of what they really do. The only 
item not being scored at all was under the 
section Mreally do* listed playing in an 
orchestra, however, 12 pupils or 40 per 
cent stated that they would like to play 
in an orchestra. 
Conclusions 
On the basis of the findings the following conclusions 
were drawn: 
1. Since the reading matter used in the 
tests was chosen from selections sim¬ 
ilar to those which are found in 
textbooks, used by seventh grade pupils, 
it was concluded that the group would 
have general difficulties in compre¬ 
hension of materials which were to be 
read rapidly or moderately, (as was true 
in the Iowa Silent Reading and some sec¬ 
tions of the Gates Basic Reading, respec¬ 
tively. 
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2. The conclusion that students had diffi¬ 
culty in accurate meaning and use of 
words was based on reasoning;similar 
to that of the preceding conclusion, 
since the Gates Basic Reading Vocabu¬ 
lary Test is based on future demands 
also. Generally, therefore, it was con¬ 
cluded that the group had a limited 
vocabulary for doing effective advanced 
work, particulary in areas requiring 
extensive reading. 
3. On the basis of the fairly positive 
relationship found between reading and 
mental ability levels of the seventh 
grade pupils, it was concluded that 
there was a fair tendency for pupils 
who rate high, average and low on one 
test to maintain the same relative po¬ 
sitions on the bthers. It was noted, 
however, that the correlation was not 
appreciably nigh, and hence left con¬ 
siderable margin for the presence of 
pupils who were far from expected pot¬ 
ential in reading. Also, it left a 
margin for those who, at present were 
doing as well as could be expected. 
4. Since the pupils*s reading seemed im¬ 
peded by lack of -interest, it was 
concluded that, in addition to provid¬ 
ing strong motivation for learning to 
read, interests determine what j».? read 
and how much is read voluntarily. 
5. Since the pupil's oral reading was seri¬ 
ously impeded by poor word attack, 
inaccuracies in gross and partial mispro¬ 
nunciation, substitions, repetitions, om- 
.'.issions and inversions it was concluded 
that in addition, silent reading was 
hampered to some degree by these inade¬ 
quacies in word attack. 
6. In the order of seriousness, the limiting 
difficulties which affected the group 
\ 
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were concluded to be: x,oor comprehension; 
inadequate vocabulary; lack of interest in 
reading; and faulty oral reading, in which 
there were poor pronunciations, omissions, 
repetitions, substitutions and insertions. 
7* In accordance with the findings and their 
valid relationship to the total concept 
of the reading process, it was concluded 
that the difficulties should be properly 
assessed and treated in appropriate cate¬ 
gories. When these difficulties or 
déficiences in reading were arranged in 
order of apparent needs of the pupils, 
they might serve as a design for effective 
developmental and remedial procedures 
such as were recouruedded in the main body 
of the thesis. 
Implications 
The implications which grew out of this study were 
bc-sad on the foregoing findings and conclusions. They are 
as follows: 
1. It is highly probably that compre¬ 
hension skills were not properly 
handled in the primary grades. 
2. Similarly, it seems justifiable to 
imply that most of these pupils 
come to the seventh grade with ser¬ 
ious handicaps in vocabulary deve¬ 
lopment. Thsse inadequacies would 
therefore be expected to impede them 
in their efforts to master new mat¬ 
erials to which they were exposed. 
3» In all study situations, interest is 
important, and in most instances no 
serious reading achievement is possi¬ 
ble without it. This assumption 
permitted the inference that these 
seventh grade pupils were in need of 
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this type of motivation for most 
effective reading. 
4. Since there is usually little time 
for oral reading in the upper elemen¬ 
tary grades it is possible that no 
special attention has been raid to ^ 
gross or partial mispronunciation, 
omissions, repetitions, insertions and 
substitutions, hence, these inaccuracies 
persist in the seventh grade. 
5. There is need for further study of the 
possible influence which the lack or 
presence of mental ability exerted upon 
the reading levels of the seventh grade 
pupils involved in this study. 
6. It may be concluded from relating read¬ 
ing and mental ability test scores that 
these pupils needed developmental as 
well as corrective and remedial instruc¬ 
tion in reading. 
Rec smmend at i ons 
On the basis of the foregoing findings, conclusions 
and implications, the writer concluded that the following re¬ 
commendations could be supported: 
1. That all reading teachers educators 
and other academic personnel should 
help as many pupils as possible in 
the early grades to acquire the com¬ 
prehension skills needed for successful 
adjustment to the demands of upper grades. 
2. That a versatile effort be made to build 
and enrich the vocabulary of primary pu- 
puils as this will be of vital importance 
■with reference to success in the upper 
grades. 
3. That reading teachers continue and intensi¬ 
fy efforts to arouse the pupil’s interest 
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in reading by emphasizing how helpful 
the results of wide reading can be in 
later years; by creating physical con¬ 
ditions that will motivate reading 
through accessibility of materials, at¬ 
tractive surroundings for reading, and 
by selecting work type materials in 
which the students are vitally interested. 
4» That there should be more extensive and 
searching diagnosis and analysis of the 
reading difficulties of seventh graders 
so that developmental and remedial in¬ 
struction will be substantially based. 
Class and clinical sessions should be 
designed strictly on tho strength of 
student needs. 
5. That although in the upper grades silent 
reading is more important than oral re¬ 
ading, it must be understood that total 
proficiency in reading consists of the 
two processes; therefore, special atten¬ 
tion should be ^iven by reading teachers 
and their associates to pronunciation, 
omissions, repetitions, insertions, sub¬ 
stitutions and actual iw te of oral reading. 
6. That the reading difficulties of the 
seventh graders be made known to them and 
that they be assured that if they follow 
the instructions accordingly, disabilities 
have high probability of being remedied 
in proportion to their levels of motivation 
and potential. 
7. That teachers who handle reading classes 
should be cognizant of the nature of the 
reader whom they are helping because thro¬ 
ugh this insight the difficulties will be 
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